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The study assessed the characteristics of successful and unsuccessful public community built and managed secondary schools. The study investigated the factors influencing the level of performance of public built and managed secondary schools in Kinondoni District in Dar es salaam region. The study was guided by three objectives as follow; assess the inputs of successful and unsuccessful, compare the process of teaching and learning and assess the quality of outputs and outcomes of successful and unsuccessful public community built and managed secondary schools.
The study employed a mixed approach method with case study design aimed at determining the factors influencing the level of performance of public community built and managed secondary schools. Purposive and simple random sampling techniques were employed to select 120 participants among the whole group of students and teachers in schools. Data collection included the use of interviews, questionnaires, observations, and review of documents. The data were arranged in columns and rows, and quantitative data were processed and analysed quantitatively and presented in terms of tables, charts and graphs, absolute and relative frequencies.
 The findings revealed that there is a great shortage of teaching and learning materials, teachers, buildings, houses, social services, less supervision from the inspectors and education officers.
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CHAPTER ONE
1.0 INTRODUCTION AND BACKGROUND

1.1	Introduction
The purpose of this research is to identify the characteristics of successful and unsuccessful public community built and managed secondary schools in Tanzania. The aim is to get familiar with the characteristics associated with successful or unsuccessful public community built and managed secondary schools. This chapter covers statement of the problem, objectives of the study, research questions, and significance of the study and organisation of the study.

1.2	Background to the Study
UNESCO (1998) claims that, across much of sub-Saharan Africa there is weak link of secondary education progress from primary education, also primary education to employment. Over the decades, the Government of Tanzania has tried to invest heavily in improving access and quality of primary education also developing strong network of colleges and universities. The secondary level is not forgotten but has been given low priority and has received less attention. The Government and international assistance organizations have much kept aside secondary education and took over the investment in primary education. But up to this moment the Government and institutional organization have paid attention to secondary schooling with the particular focus on the ordinary level of secondary for many reasons. The need for increasing secondary education provision has mushroomed as the consequence of enhanced primary education enrolment rates (URT, 2004).
The demands for secondary education have been an increasing demand for secondary school s in the country. Masudi (1993) notes that access to secondary education in Tanzania is regarded as a critical issue for both individual and the community progress since post primary educational programmes have proved inadequate and continue to have low enrolment status. Parallel to the increased demand, many secondary schools have been established to provide secondary education. Therefore it is obvious that, the increased demand for secondary education in Tanzania is partly due to the rapid expansion of primary education.

Mwesiga (2000) observes that over 90% of standard seven leavers wish to continue with secondary education and these are perceived as receiving great encouragement from parents. Many parents are prepared to send their children for primary education.
As the school participation improved Tanzania faces extremely social need for expanded access to better quality, and more relevant secondary education. In order to satisfy the consequences of increased primary school enrolment the Secondary Education Development Plan (SEDP) was introduced in 2004. This plan laid down the framework for achieving enough access to secondary education. This went together with improving quality, equity, retention and management issues (URT, 2004). SEDP is visionary plan with projection up to 2010 when the country should achieve a 50% transition rate from primary to secondary school, which can translate into having over 500,000 pupils annually that would be about four times the 2004 rate. This will be dramatic change of outlook of secondary education in Tanzania with forms 1-6 enrolment  in secondary school reaching above 2,000,000 by 2010 compared with 345,000 in 2003 (URT, 2004).







According to the Basic Education in Tanzania (2009), enrolment in secondary education increased by 189% from 524,325 in 2005 to 1,466,402 students in 2009.








As a result of the expansion of secondary education, there is an increased demand for high quality secondary school teachers .That quality depends on the characteristics of successful schools. The projected demands for secondary school teachers exceed supply from the Ministry of Education and Vocation Training (UNESCO 2002). This disturbed the budget because it put pressure on the Government to seek effective and efficient approaches to recruiting, preparing, supporting and retraining qualified secondary school teachers to be effective. The characteristics of the school firstly depend on the teachers and their capacity to improve teaching and learning process and it is widely known that the quality of teachers and teaching depends on the schooling system, intending to offer quality education. 

The foundation of the characteristics of the school at all levels of education depends on the school management system. The teachers can determine the school to be successful l(Mosha, 2004). The importance of teachers and the role they play in educative process is central to the provision of characteristics of education; as a result in many educational institutions it is the bigger work of teachers that determines the degree of failure or success in the whole process of teaching and learning. The challenge for the characteristics of public community built and managed secondary school in Tanzania is how the teachers perform their duties in successful and unsuccessful schools.

The emergence of public community built and managed secondary schools in Tanzania is explained by URT (1995)  as being facilitated by the liberalization of education, which is the result of Universal Primary  Education  (UPE) objective in 1974 that aimed at making primary education, compulsory and free to ensure equal access. According to Matekela (1995) the situation caused an increase of high enrolment rates up to 100% at primary school level in 1980s.The expansion of primary school enrolment rates therefore needed to find appropriate solution that could absorb the big number of standard seven leavers who had no chance to join  secondary education (UNESCO, 1998).

Another factor that contributed to the emergence of public community built and managed secondary schools was competition among politicians in each ward to establish secondary school so as to influence people to vote for them by 2005 general election (Matekele, 2003).Resent establishment of public community built and managed secondary schools in each ward has taken more political move to fulfil the Chama cha Mapinduzi ( CCM) 2005 Election Manifesto, section 61, sub-section ‘a’ and ‘b’ that reads:
...CCM shall direct the government to take necessary measures to promote secondary education in the period between2005-2010 as follows: (a) to supervise the implementation of the Primary Education Development Programme (PEDP), (b) to promote and implement strategies aimed at having at least one secondary in each ward...

As a response to the CCM Election Manifesto, almost each ward had its own secondary school. The number has increased rapidly to reach 738 (88.8%) in 2005 from 44 (33.3%) in 1994 (SEDP, 2004-2009).

Reading a report on the success of the implementation of CCM Election Manifesto of 2005 on primary education, the Prime Minister, Hon. Edward Lowassa, was quoted by the media as telling His Excellence president Jakaya Kikwete in December  last year that standard seven pass rate increased from 304,938 (61.7%) in 2005 to 4,068,187 (70.5%)in the year 2006. The Prime Minister ordered Regional Administration to ensure that not less than 70% of the students, who passed standard seven joined form one by January 2007.  The Prime minister put emphasis on the need for building more classrooms to accommodate the students who pass standard seven examination get a chance to secondary schools (Mwananchi Newspaper:24 of 12/12/2006).

The opportunities to accommodate the rapid increase of students, who were to join secondary school, were seen under SEDP. The programme aimed at expanding secondary school facilities, especially in underserved areas. This programme required doubling enrolments in lower secondary levels of education and having at least one community school in every ward (SEDP, 2004-2009)

1.3	Statement of the Problem
The considerable efforts made by Ministry of Education and Vocation Training (MoEVT) to expand secondary education since 2004, has not been without quality problems. The expansion of secondary school education has not been matched with adequate inputs for improved and sustainable quality education.

The teachers, teaching equipment and facilities are among the key inputs for enhancing the performance. Yet, the report in the mass media and inspectorate reveals that there is unsuccessful performance in public community built and managed secondary schools (Mosha, 2004).

Successful public community built and managed secondary schools  depends on many things including  school management, availability  of teaching and learning materials, student readiness to learn, teachers motivation and learning conditions.
Bennell and Mukyanuzi (2005) observe that Tanzanian teachers have low and regular salary payment, the lack of proper housing and limited opportunities for professional development. Ideally public community built and managed secondary schools are expected to be successful so as to provide good quality education (ibid). This study intends to investigate the characteristics of successful public community built and managed secondary schools in Tanzania particularly in Kinondoni Municipality.

1.4	The Purpose of the Study




The overall objective of this study is to determine the factors influencing the level of performance of public community built and managed secondary schools.

1.5.2	Specific research objectives
In order to meet the general objective, the study specifically intend to:
i.	Assess the inputs of successful and unsuccessful public community built and managed secondary schools
ii.	Compare the processes of teaching and learning in successful and unsuccessful public community built and managed secondary schools.
iii.	Assess the quality of the outputs and outcomes of successful and unsuccessful public community built and managed secondary schools.

1.6	Research Questions
In line with the specific objectives the researcher aims at seeking answers to the following research questions
i.	What are the quantitative and qualitative inputs to public community built and managed secondary schools like?
ii.	What is the teaching and learning processes like of successful and unsuccessful public community built and managed secondary schools?
iii.	What are the quantitative and qualitative outputs and outcomes of successful and unsuccessful public community built and managed secondary schools like?

1.7	Scope of the Study
This research is a case study of a few schools; two successful and unsuccessful public community built and managed schools in academic programmes in Kinondoni Municipality in Dar es salaam, Tanzania .As such the result cannot be generalized beyond the Kinondoni Municipality.

1.8	Significance of the Study
Findings from this study have a lot of lessons to education policy makers, school improvements implementers and what measures to be emulated and what ones to be avoided in order to have successful academic programmes.
1.9 	Operational definition of terms
Success –Acording to the Collins Cobuild English Language Dictionary by Bermingham University (1987) defines Success as achieving something that one has been trying to do. The definition is adopted in this study.

Academic -the same dictionary defines academic to describe work done in schools, collegies universities especially work that involves studying and reasoning.  This definition is adopted in the study 

Programme According to the concise Oxford Dictionary of current English n ninth edition by Tomson, D (1995) programme is defined as a course or series of studies, lectures etc. This definition is adopted in this study.

1.10	The Organization of the Study







                               2.0 REVIEW OF RELATED LITERATURE

2.1	Introduction
This chapter reviews literature in the area related to successful and unsuccessful schools. This chapter presents an overview of related literature to school success. The highlights of this chapter include; theoretically and methodological issues, the nature and rigour of the studies, a comparative analysis of the two research orientation, the empirical claims of successful school , the rule of leadership in successful school and the implication of research findings to policy in developing countries. The concluding remarks emphasized two things; the importance of paying attention to the cultural values of each school and norms of the school and the rule of educational practices that are guided by moral values and principle rather than coercive mandates of bureaucracy to bring about quality schooling

2.2	Conceptualization of successful and unsuccessful School
The concept of success is normally defined as the ability to produce desired results in this context success is used synonymously with the concept of effectiveness.  But, effectiveness as used in the educational research literature has a specific and special meaning (Sergiovanni, 1994). Fagerlind and Duncan (1989) and Fagerlind (1990) argue that the two terms are not the same and that the effectiveness studies are silent about the underlying values. Typically, effective schools are identified through the use of standardized test scores in the basic skills of reading, mathematics and science (Sergiovanni, 1991). 
 The school success model suggested by Fagerlind and Duncan (1989), Fagerlind (1990), Sergiovanni (1991), is more comprehensive and consistent with what member of the larger community understand of quality education  which they want schools   to impart to their children. At the core of success model are the socially valued goals as education as expressed by member of the larger community as the proponents of the model emphasized. As Sergiovanni (1991) points out, successful schools are more than just effective. To underscore the author’s main point, performing up to standard is insufficient to designate a school to be successful.

Most surveys indicate that basic school learning and developing fundamental academic competence are paramount school goals in the mind of parents and teachers. But the question of the success does not end with this emphasis. Pushed a bit further, most parents and teachers provide a more expansive view of school success. Educational goals typically espoused by parents include developing love, for learning critical-thinking and problem-solving skills aesthetic appreciation curiosity and creativity and interpersonal competences. Parents want complete education for their children. Indeed, our society requires a complete education for its youth if it is to survive and flourish. What is needed is that our young become cultured and educated citizens, able to participate fully in our economic and social society, not just trained workers with limited potential for such participation (Sergiovanni, 1991). 

We have seen that standardized test scores constitute an important criterion for identifying effective schools, but in the case of successful schools the situation is much more difficult as societal values are difficult to measure. As Sergiovanni (1991) clearly points out that in spite of difficulties in articulating ‘goodness’, it is a known quality and it is argued that it is possible to identify good schools intuitively when experienced (Sergiovanni, 1991; Fagerlind, 1990; Fagerlind and  Duncan, 1989; Lipsitz, 1984). 

As reported by Sergiovanni (ibid) and Lipsitz (ibid) in the study of four schools they identified characteristics which describe successful schools. These characteristics are paraphrased and reproduce below: Clarity about purpose of immediate schooling; powerful statement in word and practice about school purposes which everyone knows with little disagreement and discrepancy between what is said and what is actually done; articulation of an academic and  social mission; have principals who take responsibility of ensuring that the definition of success was proclaimed within and throughout the community; staff and students feel like chosen people, banding together in their specialness and achieving accordingly; with a definition which gives each school a sense of importance, keeps staff morale high, retains parental support and gives young adolescents a sense of purpose which binds them to school;  a principal with  a driving vision, who imbues decisions and practices with principles and meaning, while powerfully emphasizing why and how things are done; a  principal  who articulates a collective ideology that defines the organization’s identity and purposes, binding  philosophy to goals, goals to programmes and programmes to practice; a principal whose major functions are instructional leadership, supporting faculty commitments, setting standards of performance and establishing  norms and taboos for adult-child relationships and institutionalizing her/his vision in the programme and institutional structure.
Other characteristics include: a principal ,who is good  enough to leave a legacy behind the  staff, powerfully defined  school, an educated community and tradition of excitement, sensitivity and striving for excellence; a caring community; a lack of adult isolation , common  planning and lunch periods with team teaching, encouraging constant communication which allows for high levels of companionship;  high confidence among  teachers that  they are capable of making a difference; a principal ,who is a driven energetic worker committed to establishing the best possible school  environment for the age group; Fourteen,  a principal who is authoritative but not authoritarian although one often can sense that a stain of authoritarianism is being kept carefully in tow; and a teacher who understands how schools work and in most cases why.

The following are characteristics which Sergiovanni (1991) identifies with successful schools:

One, the vision of the school heads reflects the hopes and dreams, the needs and interests, the values and beliefs o teachers, parents and students.
Two, principals build the leadership of others. Leadership roles are shared and control, believe in care about what they are doing.   

Three, principals enable the led to function autonomously to achieve shared objectives. They do so through providing discretion, support and by training and removing bureaucratic obstacles which prevent them from functioning autonomously.
Fourth, principals emphasize collegially rather than congenially. High congeniality leads to emergence of a strong informal culture aligned with social norms, which may or may not be aligned with school purposes. Collegially on the hand, refers to high level of collaboration among teachers and between teachers and principals. Congeniality is characterized by mutual respect, shared work values, cooperation and specific conversations about teaching and learning. High collegiality in a school leads to strong professional culture held together by shared work norms (Little, 1981).

Five, principals emphasize intrinsic rather than extrinsic motivation. When extrinsic rewards and incentives are non –existent, work gets done because it is important. Intrinsic motivation is therefore a key element in successful schools.

Six, principals are simple, emphasize action- oriented structures, what needs to be accomplished and how best can be done without undue stress on protocols and procedural matters. According to URT (1995) Community schools refer to schools owned by a local community or owned by an institution on behalf of the community. MOEC (2000) the schools regarded as a community secondary schools are those, which have  been constructed by local communities then submitted to the Government for supplying teaching and learning materials, staff and administrators.

2.3	Local Communities and Ward Secondary Schools
Decentralising secondary education service provision to the wards means a changed position and role of local communities, from being passive recipients into being active participants in secondary education service delivery (United Republic of Tanzania, 1995a). The successful implementation of the Universal Primary Education Programme in Tanzania has created unprecedented social demand for secondary education (United Republic of Tanzania, 2001).

In coping with the renewed social demand for education service beyond primary level, the essence of the local communities at the ward level to participate in secondary education service delivery becomes inevitable. 

In revealing the position and role of local communities in secondary education decentralisation, the Education and Training Policy (1995a) provides that ‘communities shall be encouraged and given incentive to establish, own, manage and administer at least one secondary school in each ward.’ The Education and Training Policy insists that for Tanzania to provide quality and guarantee access to education service to its people, ‘active involvement’ of the local communities in the wards is essential. The aim is to provide more opportunities to the communities to be more responsible in managing their ward secondary schools instead of staying aside. ‘Active involvement’ of the local communities is viewed as the mechanism to give them an opportunity to plan for the development of their schools at the ward level. 

This is supposed to be accompanied with giving the local communities sufficient freedom and ownership of the grassroots institutions so that they are able to offer them (grassroots institutions) the necessary support both materially and morally (Ministry of Education and Culture, 1998).
2.4 	Models of Successful Schooling Dimension
Sergiovanni (1991) cited in Temu (1995: 44-45) gives well elaborated characteristics of successful schools and effective schools.  Table 2.1 presents the extracted aspects of successful schools.

Table 2. 1	Model of Successful Schools
Dimension	Successful  Schools
Definition	Commitment to multiple goals. High academic achievement and intellectual values. Responsible citizenship, moral and ethical character aesthetic, expression, emotion and physical well-being.
Research base	More diversified base and different levels Case studies, experts’ reflection and observation and quantitative research strategies.
Philosophy	Combination of egalitarian ideas and the values of hard work, competition, commitment to intellectual values, intrinsic interest of discipline; responsibilities for citizenship and democracy, commitment to provide developmentally sounds. Schooling in which all children are capable of succeeding academically and developmentally.
Goals	Multiple goals held together by commitment to intellectual values. Goals and values comprise common core of beliefs and on which activities and processes are aligned.
School structure	Tight alignment between multiple goals and intellectual values and decision affecting processes and evaluation. Teachers and administrators have freedom to decide on matters of schooling provided they are consistent with the core values. The alignment is strategic and combines features of tight and loose alignment. 
Teaching	Expectation of intellectual and development values in teaching. Teachers are expected to use teaching models that make sense in the context. They are guided by professionalism rather than bureaucratic procedures.
Supervision and Evaluation	Supervision and evaluation are neither technical nor routine. Emphasis is on ensuring that school’s basic values are embodied in teaching.
Principal Leadership	Principals are educational leaders. with strong views about schooling, teaching and learning
Results	The school successful modal attains high achievement in basic skills; but emphasizes higher academic standards which promote intellectual values such as inquiry, critical thinking, knowledge appreciation and learning, order learning skills like problem-solving modal, synthesis, evaluating and logic thinking.
Source: adopted from Temu (1995:44-45)
2.5	Empirical Evidence from Developed Countries
A study conducted by Rutter (1993) in Britain shows that school features an influence on the academic departures are due to school staffing capacity. Ingersoll (2003) points out that shortage of teachers has a cyclic threat for decades. School functioning; this includes the characteristics of school management, school climate, community-school relationship, monitoring and supervision of the school system.

Another study done by Wellischet, at al, (1978), at the University of Pennsylvania on what should be done in order to satisfying teachers needs. The researcher found that successful school has the following characteristics: Better salaries for teachers, better students discipline, small classes, more faculty authority, less paper work, more opportunity of advancement, reduced work load, more parental involvement, better classroom resources, mentoring for new comers and provide merit pay. However, the inputs commitments are very important complements to determine the school characteristics.

Early research into essential characteristics of successful school emerged in North America as a response to the controversial 1966 Coleman report, which concluded that family background and socio-economic status are the major determinants of student achievement. The research published by Christopher Jenks in 1972 contributed to Coleman’s findings then suggested that the school quality has little effect on achievement.

Edmonds (1979) conducted a research in inner-city U.S schools where students of low socio-economic background is able to equal or surpass the national average. In his article Edmonds states that ‘Effective schools for urban poor’ is noted for drawing professional attention to the effective schools movement.

It is widely known that the characteristics of the school are the heart of all schooling system intending the school to be successful. Strauss and Sawyer (1986) conducted a study on the relationship between the environment and the student’s competence in mathematics in North Carolina in the USA. The research findings disclosed that the characteristics of the school are a subject matter is a cardinal factor influencing test scores. In this case the characteristics of the school make a remarkable contribution to a school to be successful or unsuccessful.

On the other hand, the schools introduced were not effective because of characteristic of teacher’s shortage which is remaining a serious issue in the countries therefore needed to sustain the effort to recruit and train teachers. In order for the school to be effective the 1.9 million new teacher’s posts will be needed to achieve UPE goals by 2015, two-thirds of them in sub- Saharan Africa. In addition 8.4 million primary school teachers will have to be recruited and trained Worldwide to replace the existing teachers expected to retire or ignore their posts before 2015, adding up to a total of 10.3 million new teachers are required (UNESCO, 1998)

Hammond (2000) conducted a research involving 50 states to find out ways in which teacher’s characteristics and other inputs collate with student’s achievement.  The findings revealed that teachers’ characteristics appeared to be strong when related to other inputs. The lesson learnt from the study reflected in efforts to prepare supportive environment so as to make a school successful.
Bowen et al (2002) insists on changes in teachers work load motivation, student ratio is disproportional for the schools to be successful, as result teachers become tired and even discouraged to the extent that hinders the achievement of the school goals. Teachers load and long working hours, work load pressure affects the teacher’s attitudes and morale towards work thus affecting school successes.

The study done by Education Trust in USA (1998) on the characteristics of students achievement in relation to successful and unsuccessful schools found that students, who are in successful school make dramatic gains in achievement, while those who are unsuccessful schools lose significant ground, which they never recover. The study reveals that students, who are schooling in successful schools, are performing better than those studying unsuccessful ones. The characteristics of the schools can determine the performance level of the students to be successful or unsuccessful.

The Coleman report prompted US policy makers to focus on compensatory programmes which focus on changing behaviour of less advantageous students .The research formed the foundation of successful school movement and enabled them assert that all children can learn and that the school controls the factors necessary to ensure student mastery of the core curriculum.

2.6	Empirical Studies on Successful and Unsuccessful Schools From Developing countries
According to Chapman and Mahlck (1993) student achievement depends on the characteristics of the school. Mosha (2000) conceptualizes successful education as a level of excellence of performance and its characteristics is dimensional concept which involves a study of interaction between contextual factors, inputs, and processes of teaching and learning in order to realize cherished goals (outputs and outcomes) at secondary level education. Success of the school depends on the characteristics of the school environment that can produce skills, knowledge, and values through teaching and learning process. In this aspect the school became an industry, whose effectiveness rests on inputs, process and output.

Mosha (2000) argues that in context there are aspects such as political environment,   school budget, and social economic environment and stakeholders attitudes towards the curriculum.

Another study conducted by Ingersoll (2001) on the characteristics  of having few qualified teachers affect school success in the university of Pennsylvania and  realized that one of the pivotal causes of school effectiveness is the inability  of schools to have adequate classrooms with qualified teachers primarily due to recent increases in teachers retirement and students enrolment.

Ingersoll (2001) examined a successful school and teacher domain that physical environment of school, curriculum and its assessment and instructional aids, accountability, mechanism and processes; including school governance, teachers supply, training and professional development support, well-being, attendance and motivation to all teachers and students. There should be link and partnership with parents and community, quality assurance and support system together with school leadership, internal organization and culture supporting school effectiveness.
There are various empirical studies done by various scholars regarding to characteristics of the school and its effects to school performance. According to Ashiwani (1983) the characteristics affecting school successes are large class size, poor school administration, the inadequate amount of time allocated to teaching and learning, teacher characteristics as well as environmental and social factors. All these factors contribute to the schools unsuccessful. 

The dramatic growth of public community built and managed secondary schools in Tanzania need to be examined to assess its characteristics existing in the schools by assessing factors that make the school to be successful or unsuccessful. Things like inputs, process and output are highly related for school successes. 

It is argued here that, the characteristics of public community built and managed secondary schools in Tanzania depend on school management. Galabawa (2000) and Kuleana (1999) support the idea. The argument is based on field research, general survey and the performance of students in National Examinations. The dramatic growth of public community built and managed secondary schools need to be examined to assess its characteristics existing in the schools by assessing factors that make the school to be successful. 

Things like inputs, process and output are highly related for school success at secondary education level. According to Kuleana (1999) successful school has to do with what is taught, how it is taught, to what learners in what kind of setting and for what purpose.
2.7	Empirical Studies on Successful and Unsuccessful Schools in Tanzania
According to Mosha (2000) the provision of textbooks in schools has the relationship with students’ achievement in schools.  In public community built and managed secondary schools the teaching and learning resources are not enough to enhance the schools so as to be successful. The findings concur with Malawi Government (1998) findings that, availability of textbooks contributes positively to high level of achievement while class size materially affects school successes. 

UNESCO (2000) contends that the findings through the assertion that the provision of teaching and learning materials especially textbooks is an effective way of improving school performance. Apart from the books the materials such as maps, globes, chemicals, and test tubes are also very important in the teaching and learning process.

According to Osaki (2000), elements of successful school can be categorized as follows; a supportive external environment, desirable internal characteristics, effective teaching and favourable school climate. On the other hand successful schools cannot be achieved if no decisions are made on how to improve inputs.

The research done by Ndaki (2003) reveals that Malampaka secondary school had 8 rooms serving as classes accommodating 320 students. Each form accommodates 80 students per year; however it is not enough for the community need. Shortage of classrooms problem facing most of public community built and managed secondary schools in Tanzania.
The availability of resources in schools and its proper management enhances the school effectiveness. Babyegeya (2002) argues that the school financial responsibility should be well managed by the school administrator. The headmaster, who is expected to prepare budget including the areas of school project, recurrent and supervise expenditure. Enough school buildings, equipment and materials are very important in facilitating the process. Nelson and Jack (2004) are of the opinion that, the public community built and managed secondary school students suffer because teachers are underpaid; they also argue that what is good for teachers is good for students, if the public wants its children to succeed the public should support and improve the characteristics of the school through an increase on the remuneration and authority for teachers.

Omari (1995) contends that there is a wide spread consensus in Tanzania that public community built and managed secondary schools are not working well. However, some of them are successful while at the same time some secondary schools are not successful each ward is encouraged to establishing its own school. The problem is therefore, the understanding of the characteristics existing in successful or unsuccessful schools. This study examines the characteristics of successful and unsuccessful public community built and managed secondary schools in Tanzania particularly Kinondoni Municipality.

In order to ensure school success one should consider all stakeholders and their interaction given desirable inputs. Successful school depends on the relationship between the community and the Government in role play, commitment, aspiration and sense of ownership in the operation of public community built and managed secondary schools in Tanzania. 

Mosha (2000) outlined four things that are necessary for a school to be successful. The supportive things are external environment, desirable internal characteristics, emphasis on good teaching- learning and favourable school climate. The researcher relates the school environment to education system, parent and community children and facilities together with materials. Desirable internal characteristics are related to effective leadership, capable teachers, open way of working, clear objective and high staff and student time in school. T he characteristics to emphasis are good teaching –learning consider curriculum, high learning time variety and frequent monitoring. 

Again favourable school climate covers order and discipline, incentives and positive students and teacher’s attitude. By considering what is discussed above under school successes, it can be noted that the characteristics of the school are the factors which make a school successful or unsuccessful. So the characteristics of the school cannot be separated from successful or unsuccessful of the school.

Temu (1995) highlights the main contextual characteristics of the four primary schools and secondary schools respectively and their influence on school success. 
First, Physical and Endowment characteristics: Physical and endowment characteristics of schools include accessibility, proximity to resources of school materials and consultation, availability and frequencies of transportation services, safety considerations and susceptibility to detracting influences. Others aspects include aesthetics of both physical and in fractural characteristics. Cleanliness and tidiness, orderliness, architectural design and workmanship, free and flower planting and landscaping of school grounds. Second, community/school relationships: A historical perspective of the schools from an academic and economic performance point of view is highlighted to portray circumstances that have shaped the climate and culture of the schools and how to larger communities influence and are influenced by the quality of the schools.  For purposes of analysis and interpretation and to facilitate comparison between schools, Temu (1995) had been organized into: accessibility, safety from dangerous elements, location from detracting influences, adequacy of buildings ,suitability of buildings attractiveness of school grounds land as a factor of production ,choice of crops to fit local conditions, marketing efficiency of school produce ,the economic prosperity of the surrounding community, cultural influences, community perception of school quality, historical profile of the school and social services.

Accessibility is broadly defined to encompass physical proximity to centres of education materials procurement such as book stores and libraries, consultations with educational administrators and supervisors, availability and frequency of transportation services and susceptibility to detracting influences; Safety from dangerous elements meant detracting influences refer to noise, excessive dust blown by wind, heavy rain on corrugated iron sheet roofing and other similar thing that draw the attention of children from their lessons; Adequacy of school buildings which included in this category are size of the classes, availability of desks and benches, quality of furniture and availability of rooms for the different schools purposes like offices, stores, classrooms and  lavatories; Suitability of school buildings which considered under suitability of school building are the orientation of the buildings in relation to the sun, wind direction, roofing and ceiling materials, classrooms area, lighting and ventilation; attractiveness of school building includes cleanliness, arrangement of furniture and other equipment, decorations, wall marks and school construction workmanship; attractiveness  of school grounds included in this variable are the planting of flowers and trees, absence of litter, general cleanliness tidiness, posters and general land scarping.

Temu (1995) argues also that the Arusha Declaration, which is the basis of Education for self reliance (ESR), acknowledges that land is a factor of production, which is ample in the country.  As Nyerere (1968) points out, Tanzanians can live well without depending on help from outside if they make use of their land properly. However as the findings show, some schools were built before the adoption of the ESR policy, and no adjustments have been made to allocate land to schools in line with the policy`s demands. In this study of Temu (1995), land as a factor of production, is defined in term of acreage and its proximity to the school.

Economic profile of the surrounding community according to Temu (1995) is that surrounding community affluence has an impact on the quality of the school. Rich communities build better schools and parents are better disposed to pay school fees, meet children’s needs and are less inclined to depend on their children’s labour for survival. Children from rich communities are less inclined to drop out of school as a result of either hunger or parental inability to meet their school requirements to compare to those from poorer communities although they might do so for other reasons.

 Another aspect is community perception of school quality is gauged through its popularity in terms of “in” versus “out” transfers. Other criteria include: parental impression of the school, official assessments though inspectorate reports, educational administrative officers view and the degree and willingness of parents and the larger community to support it; school quality profile: A change of the school head is likely to affect school climate and what takes place there. A new school head has to contend with many challenges and unfamiliar solution, having to resolve outstanding issues and creating new avenues that instil hope for personal development of followers and project among them and inspiring image of trust and confidence. Improvement changes are likely to affect power and interpersonal relationships and their ultimate impact on cooperation and success in the attainment of school objectives.

Temu (1995) argues on the role of school leadership. He presents what school heads do to influence followers towards the desired direction. Both instructional and personal power of leaders plays an important role in influencing followers` behaviours. Heads of successful schools set clear objectives and standards to attain. They effectively communicate the objectives to followers; especially through routine practices; setting school objectives. A school objective is something which a school strives to achieve. It is a desired target which is communicated to those responsible for its attainment. In this study clarity of school objectives was gauged through an analysis of school heads. Answers to three related questions: what they want their learners to accomplish at the end of their education cycle: what they would like to be remembered for during the period they have been in the office and what are the three most important objectives in order to priority ,that are central to the school. Other means include observations and interviews with teachers to get an idea of what is routinely emphasized. Participatory decision making is distinguished between full and partial involvement in decision making. In the former, each member contributes to the decision in question. In the later, there is mutual exchange of information by the concerned parties, but the final decision lies with the body entrusted with the mandate or the right to decide; incentives and motivations. A motivation is defined as a driving force or state of need deficiency which inclines a person to behave in particular manner. Learning and performing well in tests and examinations are instrumental for earning awards. The two dimensions are not mutually exclusive. School heads, teachers and parents use rewards and other incentives to enhance the intrinsic value of learning. A total motivation is a combination of both intrinsic and extrinsic.

Critical analysis on Temu (1995) shows that many aspects have been studied however this study was done in two educational levels that are primary and secondary, but the present study studies only secondary schools. Again, the former study was conducted when all schools were centralized the present study wants to examine if these characteristics are still valid today when schools are decentralized.
The characteristics of teaching/learning in successful and unsuccessful schools according to Ofsted (2007)

Table 2. 2	Teaching and Learning Process
               Successful  school	            Unsuccessful schools
1.The teachers are providing first level support to the students who making at least progress	Tasks and resources fail to meet the needs of the pupils of difference ability
2.The teachers make sure that they monitor ,evaluating and giving back the information if the lesson understudy or not	Ineffective teaching methods, low expectations, weakness in planning and use of assessment
They actively develop all their staff in the ways which improve teaching/ learning and they ensure that the organisation is designed to operate on the ways focus on learning	Insufficient time to develop students understanding
4.There is a revival in the notion of pedagogic leadership and the importance of the school sustaining teaching commitment	The teachers are paying little attention to what pupils needs to improve their learning. These missed opportunity result loss of interest, slow progress and deterioting behaviour

2.8	The Knowledge Gap
This study is conceptualized and designed to bridge the gap by examining and describing the characteristics of public community built and managed secondary schools of the quality of education provided in the public community built and managed secondary schools with scarce and abundant resources. Many studies focus on access, teaching and learning resources, education quality, and enrolment. The former study was conducted when all schools were centralized while the present study wants to examine if these characteristics are still valid today when schools are decentralized in Tanzania especially in Kinondoni municipality. The study will examine and describe the characteristics prevailing in the school context.
In this study the researcher intends to find out the characteristics of successful schools and less successful schools public community built and managed secondary schools in Tanzania.

                               Dispersion of                              Poor Government                               Authority                                    Contribution		                  ↓↑                                           ↓↑                                                     ↓↑Monitoring and Evaluation
Figure 2. 1	Conceptual Model for the study
Source: Stufflebeam, 1982 as Modified by Researcher, 2015

The CIPP model of evaluation was developed by Stufflebeam (1960) and colleagues in the 1960s, out of their experience of evaluating education projects for the Ohio Public Schools District. Stufflebeam, formerly at Ohio State University, is now Director of the Evaluation Centre, Western Michigan University, Kalamazoo, Michigan, USA. CIPP is an acronym for Context, Input, Process and Product. This evaluation model requires the evaluation of context, input, process and product in judging a programme’s value. 
	
The four aspects of evaluation in the CIPP model support different types of decisions and Questions (see Table 2.3). 

Table 2. 3	The CIPP Model of Evaluation 
Aspect of evaluation 	Type of decision	Kind of question answered 
Context evaluation	Planning decisions	What should we do?
Input evaluation	Structuring decisions	How should we do it? 
Process evaluation	Implementing decisions	Are we doing it as planned? And if not, why not? 
Product evaluation	Recycling decisions	Did it work?
Source: Stufflebeam, (1982)










This chapter describes the methods which used in carrying out the research study. It involved research design and approach of the study, the description of the population, the sample size, sampling techniques, research instruments, data collection and data analysis, budget, time frame, limitations and delimitation, validity, and reliability issues and research ethics.  

3.2	Research Design 
Research design according to Bless and Higson-smith (2000) constitute procedure to guide the researcher in the process addressing the research problem for the purpose of this study, which demands a good understanding of the characteristics of successful and unsuccessful public community built and managed academic programmes.  Any study which demands better understanding of the research problem requires an in depth sources of data of which case study design is appropriate because it is holistic case study design is highly recommended (Stake 1978), House (1980) and Patton (1987)

Mustafa (2010) defines research design as a plan of action prepared by a researcher for the study. It is the conceptual structure within, which research work is conducted. Social research needs a design or a structure before data collection or analysis can commence. A research design is not just a work plan. A work plan details what has to be done to complete the research but the work plan emanate from the research design. Obtaining relevant evidence entails specifying the type of evidence needed to answer the research questions. 

The design of the study is the descriptive and diagnostic research. According to Kothari (2008) descriptive research as a scientific method of investigating a research problem involves data collection and analysis in order to provide the description and explanations about the current status of a problem. The characteristics of successful and unsuccessful study use both quantitative and qualitative approaches. A researcher attempts to find the characteristics of public community built and managed secondary schools because Kinondoni Municipality is one of the municipalities with big number of community built and managed secondary schools. By 2014 there are 46 communities built and managed secondary schools in Kinondoni (According to Statistics and Logistic Office of the Kinondoni Municipality, Forth report of 2014)

According to Kothari (2008) a researcher adopts a case study design so as to have a better understanding of the case at hand, explaining why things happen the way they do. It demands an in-depth investigation of the interdependencies of parts and the patterns that emerge. The researcher determines in advance what evidence to gather and what analysis techniques to use with the data to answer the research questions. Data gathered are largely qualitative, but it is also quantitative. Tools to collect data included, interviews, documentation reviews, observations, and questionnaires because of the nature of the study which is a case study design that intends to study something in detail and in a holistically.
The researcher collected information from relevant respondents/authorities selected from public community built and managed secondary schools, which are successful and unsuccessful ones from Kinondoni Municipality. 

The researcher employed the case study design due to the following reasons:
Case study research generally intend to study few or one thing in-depth and not many things partially .The questions are targeted to the respective respondents. To assist in targeting and formulating the questions, researchers conduct a literature review. This review establishes what researches have been previously conducted and leads to refined, insightful questions about the problem. Careful definition of the questions at the start pinpoints where to look for evidence and helps to determine the methods of analysis to be used in the study. 

3.3 	Research Approach
There are two main research paradigms –quantitative and qualitative each of them is adequate in itself. But both can be used complementarily whereby the quantitative approach is complemented by qualitative one to provide a more comprehensive understanding of the research problem and the meanings of the processes involved. This study involved both approaches used complementarily.

3.4	Area of the Study	
Kothari, (2004), state that, it is very important for the researcher at the planning stage to clearly specify and define the area to be researched.  The study conducted at Kinondoni Municipality in Dar es Salaam region. The researcher selects this Municipality to investigate the characteristics of successful and unsuccessful public community built and managed secondary schools in Tanzania because the researcher lives there and there are many public community schools from which the sample school can be selected within reasonable distances to reach them without wasting too much time on travelling and making the financing of the study feasible. As a result the researcher is interested to find out the characteristics prevailing in those schools and the reasons underlying the context. 

3.5	Population 
The population is a group of individuals or units, the researcher intends to use in collecting data. “It is a complete set of cases or a group of members,” (Neuman, 1991).In Kinondoni there are 46 secondary schools, which are a mixture of schools with 1846 teachers and 344433 students. The population in this study includes; students, teachers, heads of schools, school inspectors and education officers in community built and managed Secondary Schools and education stakeholders including Education Officers in Kinondoni Municipality
	
Table 3. 1	Number of Secondary Schools Involved in the Study
1	A     Sec School		3	T2 Sec School
2	B     School	4	U2 Sec School

3.6	Sample and sampling Techniques
Sample is the representative of the population being studied (Mason and Bramle, 1997). Sampling is the process of systematically selecting cases for inclusion in a research sample (Neuman, 1991). Schools sampled based on their level of performance and purposively. Top two schools selected as best performers. The bottom two schools selected purposively as the worst performers. The rank -ordered list used (See appendix 7). The heads of the schools included in the sample automatically those of schools selected by virtue of their positions in the schools, the headmasters/mistresses. From the list all zonal inspectors four of them 2 males and 2 female, were selected randomly. Equal sizes of pieces of paper were cut equally to the members of male and females zonal school inspectors. Four of the papers were written "pick me" 2 for males and 2 for female and the remaining numbers were written "do not pick me". All pieces of papers were rolled to hide their identification. Those for males and those for females were put into two different containers and shaken thoroughly. The male and female inspectors were given the opportunity to pick only one piece of paper from their respective container, open it and read what was written there. Those, who read "pick me”, were included in the sample for males and females respectively.

Teachers for each of the two schools were divided into two categories females and males. From each school five males teachers and five female teachers were selected randomly. Equal sizes of paper were prepared equal to the number of female and male teachers for each school. For each school five pieces of paper were written "pick me" for male teachers and five for female teachers. The remaining pieces of papers for males and females respectively were written "do not pick me". The pieces of paper for each group of teachers were put into different containers after being rolled to hide their identification and shaken thoroughly. Each teacher was allowed to pick one rolled piece of paper from male box for males and the same for female container respectively. Those with papers written "pick me" were included in the sample. Form four and three students were selected purposively to participate in the study due to their long stay in the school. From each school 8 boys and 8 girls were selected randomly as described in the case of teachers. Four educational officers were selected purposively by virtue of their positions to participate in the sample of the study. Academic teachers one from each school were purposively chosen to participate in the study on the basis of gender, two males from two schools and two females from the remaining two schools equally distributed by the quality of the schools

Table  3. 2	Sample Size 




4	 Sec School 	UN	16	10	1	1		28
5	Education officers	District					4	4
		Zonal inspector					4	4
                                                                                    Total	64	40	4	4	8	120
   
Source: Extracted from appendix 1       
Key:
               SU= means Successful Schools
               UN= means Unsuccessful Schools
3.7	Sources of Data
This study involved primary and secondary data sources. 
Primary Data: According to Kothari (2004) the primary data are those, which are collected fresh and for the first time, and thus happen to be original in character. For this case primary data sources were collected through semi-structured interviews and through focused group discussions from ward secondary school students, teachers and zonal Education Inspectors and Education Officers.

Secondary Data Secondary sources of data are second-hand information which have been collected and compiled for other purposes. Such sources include newspapers, compiled statistical statements and reports. Secondary data sources were used to obtain information relevant to the study, which cannot be gathered directly from the field. In this study it includes students’ performance reports in the national examinations, the programmes of school, punishments of students and their other records. Some of the data are obtained from National Examination Council of Tanzania (NECTA) and Basic Statistics of Education in Tanzania (BEST).

3.8	Data Collection Instruments
The data collection procedures were guided by four instruments which are questionnaires, interview guides, and documentary reviews and focused group discussions.

3.8.1	Questionnaire
A questionnaire consists of a number of questions printed or typed in a definite order or a form or set of forms (Kothari, 2004). This technique was used to collect data from teachers in ward secondary schools. The questionnaires were distributed to respondents and were required to answer all questions. Questionnaires for teachers and students required information on number of teaching load, working conditions, availability of desks, classrooms and laboratory equipment and how the situation can be reversed. The technique has an advantage of being easy to administer. Appendix 2and 3 provide questionnaire for the study (questionnaire for teachers and students respectively).

3.8.2	Interviews
An interview refers to the verbal discussion conducted by one person with another for the purpose of obtaining data. The instruments for data collection are quite flexible and can be easily adapted to a variety of situations. Interviews ware used to head of wards secondary schools, zonal inspectorate and Education Officers. Therefore, it is possible to seek an in depth information from heads of schools and zone inspectorate of schools and education through probing questions.  Some of simple tools were used in writing during interview such as pens, papers to mention but a few.

3.8.3	Focused Group Discussions
According to Mason and Bramble (1997) groups that are brought together to be interviewed regarding some particular topic are called focus groups. This technique is used to collect data from reasons for massive failure in form four examinations among ward secondary schools. Five to six teachers formed group discussions which were purposively selected among those, who filled the questionnaire and the discussion were done in the school during working hours. The aim of using this technique was to collect other important data that is not explained properly in other techniques and reduce biasness among respondents. 

3.8.4  	Validity and Reliability of Instruments
 According to Omari (2011). Validity refers to the extent to which an instrument measures what it is suppose measure.   To ensure validity of measures, the instruments were prepared, shared with fellow masters students and the supervisor and their comments were accommodated and finally they were piloted and rectified before they were finally printed for data collection

Reliability of an instrument likely to give you consistent result Omari (2011)
Much has been said about the degree of accuracy and reliability of the data collected in most of the developing countries, Tanzania inclusive and how this can constrain the value of social-economic research due to lack of availability of records on recall. Reliability refers to the consistency with which repeated measures produce the same results across time and across observers (Patton, 2002). To ensure reliability, this study employed two methods of data collection namely questionnaires and interviews. 

In this study more efforts were made to supplement quantitative data with qualitative data so as to address or minimize biases and distortions. Whenever possible data gathered in the public community built and managed secondary schools stakeholders were counterchecked with other possible sources. In this way, the degree of reliability and accuracy of data were highly enhanced.  
In this study, the researcher tested the correctness of the instruments which, were piloted in one of the ward secondary schools in Kinondoni Municipality, and the feedback was used to adjust the tool and necessary changes were made before commencement of fieldwork.

3.9	Data Analysis Plan
Information that was obtained in the field through the instruments described above was subjected to content analysis. In this analysis main theme were organised into manageable units through content analysis. Therefore, the researcher synthesized and grouped them into meaningful manner. For quantitative data, quantification was made so that frequencies of responses and percentages could be calculated and tabulated for ease of interpretation and analysis.

3.10	Ethical Considerations
The researcher sought for research clearance letter from the Open University of Tanzania shown in appendix 8. Last but not least, the researcher used polite and patient language in administering questionnaires to the respondents and further assuring them that information provided would be treated confidentially and that their names would not be described. This made the respondents comfortable and participated well in the research.

3.11	Summary of the Chapter TC "5.7. Summary of the chapter" \l 1 









4.0 PRESENTATION OF THE FINDINGS

4.1	Introduction
This chapter presents data about district level, which explains how many community built and managed secondary schools were built since 2004 after its manifestation, schools success and failure at District level, at School level and uses of quantitative and qualitative inputs in schools and how it contributes to either success or failure 

4.2  	Characteristics of respondents 
Data collected from teachers, students, and education officers were analyzed and found to have the following composition 64 out of 120 respondents were students that is equal to 53.33%. 32 of whom were females and 32 were males. 48 out of 120 (40%) were teachers and the rest (6.67%) were education officers 










Source: Compiled by the researcher during sampling
The results show that 56% of the teachers are females. This implies that most of the teachers in Kinondoni district are women. This could mean that the teaching profession is still popular among the females as opposed to the males, also the higher number of female teachers employees in towns and cities might be as a result of their desire to be close to their families rather than their male counterparts, who mostly are employed in rural areas 50% of the students, who responded to the questionnaires are girls and the remaining ones were boys.

Table 4. 2	Teachers’ Qualifications in Each School







Source: Compiled from the field by the researcher
Key 
              MT=Masters             DG=Degree    DP=   Diploma   LC=Licence

Table 4. 3	 Teacher students ratio in Kinondoni Municipality Schools






Source: Compiled from the field by the researcher
 TSR= Teacher Student Ratio
Table 4. 4	Teaching and learning Processes in Successful schools




Non of the above	00	00
Total	65	99.9
Source: Processed by the researcher

From the table 4.4 the results show that 92.72% of respondents involved the students in teaching and learning processes, 3.1 % used non participatory method while 4.6 used lecturing method in teaching and learning processes.

Table 4. 5	Teaching and learning Methods in Unsuccessful School




Non of the above	06	9.4
Total	64	99.9
Source: Processed by the researcher from respondents responses 

Table 4.5 the results show that 17.1%of respondents reported using non participatory method, 73.4% used lecturing and 9.4 % reported using non of the above in teaching and learning processes. Generally the findings show the 90.5% of respondents used lecturing and non participatory method in unsuccessful schools. In discussion and participatory the students catching up the materials, while in lecturing and non participatory students do not understand the materials.

Table 4. 6 	Teaching and Learning Materials in Successful Schools






I don’t  know	00	00
Total	64	100
Source: Compiled from the field by the researcher
From the table 4.6 the results show that 84.4% of the respondents said teaching and learning materials are enough, 10.9 % of the respondents said the materials are satisfactory and the 4.7% said the materials are not enough.

Table 4. 7 	Teaching and Learning Material in Unsuccessful Schools.









Source: Processed by the researcher from respondents responses

From the table 4.7The results show that   67.2% said the materials are very few, while 18.7% said there are few materials, 4.7% not enough and 9.4% said they don’t know. The majority of respondents (85.8%) said that there are no enough materials in unsuccessful schools.





Source: Processed by the researcher 


Table 4.8 shows that 3.1 % of respondents said no library in successful school, while 96.9% said there are libraries in successful school. This situation contributes to upgrade the performance as library is part and parcel of good teaching and learning environment






Source: Processed by the researcher 

Table 4.9 shows that 98.4% of respondents report that the materials are not available, while, 1.6% said materials are available. This is the problem, as the libraries are a part and parcel of teaching and learning facilities lack of them means such schools are deprived of the opportunity to learn from libraries.






Source: Compiled from the field by researcher
The result shows that 100% of respondents from successful schools reported to use the library for many hours during the day. That explains why such school are successful because they have enough time to read books from the library. 






Source: Compiled from the field by researcher

The data show that 95.3% of respondents reported that the library is not used during the day while; 4.7% said the library is used during the day. The library use is part and parcel to make the school to be successful; so this also makes school to be unsuccessful.






Source: Processed by the researcher 

According to the data 98.4% of respondents reported to have laboratory in schools and only 1.6% said they have no laboratory.





 Source: Processed by the researcher

The data show that 95.3% of respondents reported there are no laboratories in unsuccessful Schools and 4.7 said there are laboratories. This is the problem, as laboratories play an important role in teaching and learning especially in science subject.

Table 4. 14 	Book Students Ratio in Successful School
One book is read by	Respondents	Percentage (%)




One to two students	49	76.5
Total	64	99.9
Source: Compiled from the field by the researcher

With regard to book-student ratio 49 (76.5%) out of 64 (100%) respondents said that one book is read by one to two students, while 8(12.5%) respondents said four; 7 (10.9%) said five.  Generally 89% reported that a book share between students is one to for students. This means that there are enough books in successful school which facilitating teaching and learning hence the schools become successful.
Table 4. 15	Book Students Ratio in Unsuccessful Schools
One book is read by	Respondents	Percentage (%)




One to two students	00	00
Total	64	99.9
Source: Compiled from the field by the researcher

From the table 4.15 the majority 84.3% of respondents reported that more than six students share one book, 06 (9.3%) reported six students share one and 4 (6.25%) reported five students share one book. This situation of book –ratio in unsuccessful schools is bad, that contributes to lower academic performance of the students.









Source: Compiled from field by the researcher

The respondents 51(79%) said chemicals and apparatus are available, while 13 (20.3%) reported that chemicals are available to a satisfactory level. 









Source: Compiled from the field by the researcher

The data show that 48 (75%) out of 64 respondents said that there is no chemicals in the schools; while 12 (18.75%) said chemicals is not satisfactory, 4 6.75%) said extremely unsatisfactory. In unsuccessful schools shows that there are no chemicals hence the schools become unsuccessful in their performance.






More than four times	55	85.9
None	00	00
Total	64	99.8
Source: Compiled from the field by the researcher

The data show that 55 (85.9%) said that the schools inspected more than four times; while 6 (9.6%) respondents said four times, 3 (4.6%) said twice.  Generally 61 (95.2) reported that successful schools inspected more than four times. At least it shows that the schools which are successful are inspected many times and more frequently than the unsuccessful ones.






More than four time	00	00
None	11	17.18
Total	64	99.4
Source: Compiled from the field by the researcher


According to the data from 2011-2014 in unsuccessful schools the results show that 82.2% of respondents reported that the schools inspected once or twice in a period of five years while, 11 (17.18%) of respondents they don’t know even when the inspectors inspected them.









Source: Compiled from field by the researcher

From table 4.20 the results show that 82.8% of the academic National examination results were good while 17.2% was satisfactory in the successful schools. Generally 100% reported the result was good or satisfactory.









Source: Compiled from the field by the researcher 

The result show that the majority 59 (92.2%) of respondents reported that the National Examination Results are poor, while only 5 (7.8%) the results were reported satisfactory.

Table 4. 22	Four Academic Records From 2012-2013





Source: Processed by the researcher

From the table 4.22 it is clear that schools A and B performed better than schools T2 and U2, which perform poorly and their percentage is below forty nine. This is a massive failure rate in school T2 and U2, which need immediate attention from all stakeholders.

4.3	Inputs in Community Built and Managed Secondary Schools
Government and SEDP had been disbursing capitation grants for all Government Secondary Schools that help schools to buy teaching and learning materials that makes students easy to acquire the intended learning outcomes. Also construction of Secondary Schools, which has increased much access to secondary education to those, who qualify and increase gender equity and number of teachers.
4.4	Capitation Grants Received in Successful Schools 
Data obtained shows that in recent years, these schools were given enough amount of money as capitation. In 2011 and 2012 the schools received more than 97 percent per annum, which helped the schools to be among the successful ones among 46 community built and managed secondary schools in Kinondoni District. In 2011 and 2012 the Government managed to give the schools required amount of money for helping them to raise the standard of performance in the school; most of the amount of money given by the government the schools used it for buying teaching and learning materials that is way the schools managed to be among successful schools appeared in the top of all ward secondary Schools in Kinondoni District in the National Form Four Examinations of 2012. 

4.5	Capitation Grants Received in Unsuccessful Schools
The findings shows that these schools which have been established in 2009 has no record of capitation received in 2009 and 2010, they have records of capitation received in 2011 and 2012. Because this school is newly established and has few students, it supposed to be one of the good performing schools but it has bad performance. This school uses money for other things contrary to the Ministry of Education and Vocational Training directives. Example in 2011 they used capitation received for paying part time teachers, paying examination costs and paying extra duty allowances. This capitation may be used for other activities like buying science books, teaching and learning materials and other valuable things than being used for paying extra duty allowances, which ranges between 250,000-450,000. The findings obtained shows that this school managed to get 96% only of capitation which it is supposed to receive per annum contrary to other schools such as A and B which received 136% per annum in the same year 2012. These variations of capitation sometimes can be the results of other schools to be successful and others to be unsuccessful among 46 communities built and managed secondary schools as it happened for T2 and U2 Secondary Schools which appears among unsuccessful schools in the National Form Four Examinations of 2012 and 2013 in the District.

4.6	Teachers Qualifications and their Allocation
Findings reveal that the school, which has enough number of teachers are performing better than those schools which have few number of teachers. Thus A and B Secondary Schools have many teachers, which is 1 teacher to156 students and 1 teacher to 170 students respectively, than T2 and U2 Secondary Schools, which is 1 teacher to 240 students and 1 teacher to 263 students; that is why those former two schools appeared among successful all communities Secondary Schools against A and B Secondary Schools, which appeared unsuccessful in the National Form IV in 2012 and 2013.  As data shows A Secondary School has 70 teachers, B Secondary School has 35 against T2 which has 24 and U2 which has 14 teachers, these schools appears among the unsuccessful among all 46 secondary schools  

The data obtained show that the ratio of qualified teachers to students does make a difference also matter in academic performance of the given schools because those schools, which appear to be successful among the four (4) community built and managed Secondary Schools researched, have more qualified teachers than those with low academic performance as shown in the Table 4.2. A secondary has 3 masters teacher and 25 teachers, who have degrees; B has 1 master’s teacher and 16 degree teachers compared to T2 and U2 Secondary Schools, which appeared to be unsuccessful with 16 teachers and 3 degree teachers consecutively most of these schools are dominated with diploma teachers.

4.7	Geographical Location of Schools
Geographical inequality most schools performing well are those, which are easily reachable like school A and B found in urban areas whereby the provision of social services to accommodate teachers, workers and student themselves. Schools from remote areas lack some of the important social services like water supply, power, teachers houses that have led most of the teachers and students travelling long distance from home to school and back home like school T2 and U2. This caused the problem of late comers and absenteeism to both teachers and students hence poor performance due to short period of time for the study. During the researchers visit to school T2 the researcher met a teacher and when asked the location of the school, somebody informed the researcher that there were some teachers, who were also going to the school and so could follow them. On the way to school it was about ten hours, when the researcher questioned one of the teacher why the teacher was going to school so late and the response was:
“Well I am living very far from the school in my brothers house because the school does not provide housing, therefore I come from far away to school and most of the time I come when I have teaching periods, since my salary cannot cover the cost of transport throughout the month, by the way because we are on the same route I hope you will understand what I mean”.  

When the researcher asked why the teacher didn’t rent a house nearby the school instead of wasting a lot of money on transportation, the teacher replied that the main problem around the school is lack of social service such as water supply and renting house itself. At the end of this journey the researcher noticed that to get to school someone has to use from two to three buses and a motorcycle from where the bus ends.   

Infrastructure and working environment including lack of chalks, electricity; Teaching aids materials, tables, Classrooms, books and poor learning environment. Infrastructure and working environment Marginalized schools have fewer and sometimes no supportive infrastructure for carrying out school activities while on the other hand the working environment are not conducive to new employees hence they shift to other schools in urban areas. Other reasons are: students studying with hungry, no care for the children, lack of treatment and general preparation to send children to school.

4.8	Quantity of Inputs
This include helping schools in different ways including funding schools so as to increase classes, teaching and learning materials, books and other things. Funds are contributed by World Bank and the Government. Government and World Bank were giving money in terms of cash to the Ministry of Education and the Ministry give it to the District Council then the District distribute the funds in Schools.

 The researcher’s observation and secondary data sources shows that, schools were receiving capitation grant as capital and recurrent expenditure for both purposes respectively..
4.9	Teacher/Students Ratio
Teacher’s problem, many schools in Tanzania have very few teachers compared to the number of students they teach. Having that known, a school can have only two teachers or even one. For example one of school T2 and U2 researcher where told the school has eleven teachers but five of them have gone to college for further studies. Sometimes teachers do not teach by giving reasons that the salary is small compared to the work they do.

The findings show that the schools, which are successful in the National Form IV – 2012 and 2013 academic performance, have more teachers than those, which are unsuccessful like T2 Secondary schools, which show that one teacher teaches 263 students while A secondary school one teacher teaches 156 this variation can cause difference in students academic performance.

4.10	Student Book Ratio
In successful school books are not the problem since the ratio is one student to one book but in unsuccessful school 4 students share one book. Because this school which was established in 2009 has no record of capitation received in 2009 and 2010, they have records of capitation received in 2011 and 2012 the data obtained portray that these schools received low amount of capitation compared to schools A and B.

4.11	Quantity of Outputs
The definitions of the outcomes decided upon are subject to interpretation by those implementing them. Across different programs or even different instructors outcomes could be interpreted differently, leading to a difference in education, even though the same outcomes were said to be achieved to outlining specific outcomes, a holistic approach to learning is lost. Learning can find itself reduced to something that is specific, measurable, and observable. As a result, outcomes are not yet widely recognized as a valid way of conceptualizing what learning is about

4.12	Assessment Problems	
When determining if an outcome has been achieved assessments may become too mechanical, looking only to see if the student has acquired the knowledge. The ability to use and apply the knowledge in different ways may not be the focus of the assessment. The focus on determining if the outcome has been achieved leads to a loss of understanding and learning for students, who may never be shown how to use the knowledge they have gained. Instructors are faced with a challenge, they must learn to manage an environment that can become fundamentally different from what they are accustomed to. In regards to giving assessments they must be willing to put in the time required to create a valid, reliable assessment that ideally would allow students to demonstrate their understanding of the information, while remaining objective

4.13	Generality
Findings show that there are enough teaching and learning materials, availability of libraries, laboratories, a good number of teachers, good transport system, remedial and morning tests in successful school while, in unsuccessful schools most of those things are not there. These make those schools to perform poorly in national examinations. In successful schools 76.9% of respondents said there are enough teaching and learning material while in unsuccessful only 5.7% said there are enough teaching and learning, this shows that availability of resources is the source of successful school to do better.

4.14 	Involvement
Parental involvement, is a drawback, to the students because parents and community members are not willing to express their opinion on the quality of education system , the system does not  show the improvement and change to meet students needs. Parents are requesting to many changes so that improvement get lost with change that are  being implemented  example in the findings  parents need laboratories, libraries, games and sports to be implemented in schools. In unsuccessful schools most libraries built have no enough books as parents expected as a result students are not getting the intended learning outcomes. Also in the case of laboratories most of that have no laboratory equipments that makes students fail to perform the important practical as subjects intended. This makes students fail their exams compared to successful schools libraries and laboratories have books and laboratories have equipment respectively that makes students perform better.

4.15 	Clarity
The findings show that in successful schools  students understand, what they needed to do by studying hard using library and books, making  frequent consultations with teachers because teachers are located around and studying hard by using groups and other participatory means of acquiring information as the result they required intended outcomes at maximum stage. For example in successful schools many students are passing national examination as shown in the Table 4.20, which explains that school A acquires 74%  and School B acquires 65% while school T2 and U2 acquire 10% and 7% respectively this is acute failure compared to school A and B.

Also after discussion the data show that the quality of the books are the same in community built and managed secondary schools the difference are in the quantity of the books in schools. Example Table 4.14 and 4.15 show the difference. In successful schools 76.5% of respondents reported one book is shared between to two students while, in unsuccessful schools 84.3% reported that one book used by more than six students.

The teaching and learning effect in successful schools is good the ratio of teacher/student show as follows in the table.

Table 4. 23:	The Ratio of student/teachers in successful schools




Source: compiled by the researcher from appendix 1

The Table show that one teacher accommodates 156 students in school A and in school B one teacher accommodates 170 students. But in school T2 and U2 show that in Table.
Table 4. 24:	The Ratio of Students/teacher in Unsuccessful Schools
No	Name of schools	Number of Teachers	Number of Students	Teacher/Students Ratio
1	T2	27	635	1:240
2	U2	14	472	1:263
Source: Compiled by the researcher from appendix 1

The result show that in schools T2 the ratio is one teacher to 240 students and school U2 one teacher to 263 students. These show how in the school T2 and U2 the teachers are overcrowded by students in the class that hinder good supervision during facilitation of periods, marking tests and exercise. 

There are many challenges facing delivery of education service in wards secondary schools especially in unsuccessful schools such as teaching and learning materials, teachers/student ratio, no laboratories and libraries and remoteness located areas. The characteristics of successful and unsuccessful community built and managed secondary schools.

Table 4. 25:	Summary of Characteristics of Successful and Unsuccessful Community Built and Managed Secondary Schools.
	Successful Schools	Unsuccessful Schools
1	There is enough teaching and learning materials	The teaching and learning material are not enough
2	Availability of libraries and laboratories	No libraries and laboratories
3	There is a good number of teachers	There are few teachers
4	There are strong supervision to teachers and students due to presence of teachers all the time.	There are not strong supervision to teachers and students due to the absence of teachers at the schools.
5	Located in urban areas	Located in remote areas
6	Inspected many times	Inspected few time
Source: Compiled by the researcher
4.16 	Relation of the findings to existing literature 














5.0   SUMMARY OF THE FINDINGS, CONCLUSION AND                                                                                                                        RECOMMENDATIONS

5.1	Introduction
This chapter provides summary of findings of the study and gives experienced elements that may help in changing the situation in our community built and managed secondary schools hence improve academic performance of the Form IV national examinations. Also this chapter provides conclusion of all works performed in this study and gives experienced elements as recommendation for others such as people, who make policy in the country, who may be interested to do similar study or any other development of education.

5.2	Summary of the major findings
The total number of community built and managed secondary education institutions has increased from 3  in 2004 to 46 in 2010, an increase of 43 schools in Kinondoni municipality. Similarly, the total of Form I-IV student enrolments increased. The increase of the number of students in the community schools was not accompanied by the increase of teaching force. Thus, the Teacher Students Ratio in the 2 community secondary schools reached l: 263 in 2014 which is higher when compared to national standards ratio of 1:40. 

The data show that community built and managed secondary schools managed to improve access to education in the country because in Kinondoni District there was an increase of 43 community secondary schools as the product of community secondary schools that constructed from 2004 to 2010. This increase of number of secondary schools helped the increase of number of the students, who joins secondary schools in the country at large and in Kinondoni district in particular. The finding shows that community built and managed secondary schools are not successful due to a number of challenges that made them to have poor performance but few of them have managed to improve their performance that has led them to be considered as successful while it is not successful but it have better result than the other community built and managed secondary schools, which are considered unsuccessful.

The data obtained shows that most of these schools, which are considered successful receive capitation which are used in buying books, teaching and learning materials, printing examinations costs, paying extra duty allowances and buying chemicals. This is contrary to school T2 and U2, which most of the time do not receive capitation and when they get capitation it is very low amount which is not enough to cover the cost of buying required materials
 
The findings reveal that schools A and B have more teachers or enough number of teachers, that is why they perform well and have managed to appear at the top 2 among 46 community built and managed Secondary Schools than those schools, which have few teachers like school T2 and U2 thus appearing almost at the bottom 2 among all Government Secondary Schools in Kinondoni District. As data shows A Secondary School has 70 teachers, B Secondary School has 35 teachers against T2 School which has 27 and U2 which has 14 teachers, these schools appears among the bottom two among all 46 secondary schools. Research find that 5 teachers out 14 teachers of school T2 were at the college for further study therefore the school was left with 9 teachers. 

Active involvement of the learner enhances learning. Interaction between teachers and students is the most important factor in student motivation but the findings show that in T2 and U2 secondary school there are no active involvement and it is difficult to have interaction between teachers and students compared to A and B schools, which has large number of teachers and they available at school all the time while in school T2 and U2 there are a few teachers and most of the time they come only on the date they have their periods. Experience usually improves teaching experience is associated with increasing teacher effectiveness. But since schools are new most of the teachers are not well experienced.
	
The finding reveals that there is shortage of qualified teachers in these schools, that is, why some schools misuse capitation funds by hiring part time teachers also there is the problem of lacking seriousness among teachers parents and students themselves. Due to shortage of teachers and weak management students in these schools for most of the time are idle because teachers are not around the school.

Findings show that environment in school T2 and U2 are not conducive for learning due to its geographical location since the schools are located in  city side hence students and teachers get some difficulties to get there on time, and also no laboratories and libraries in these schools  also shortage of learning resources is a big problem to these schools 

5.3	Conclusion
The study was conducted in Kinondoni District in Dar es Salaam region, where there are forty six Government Secondary Schools all of which are community built and managed Secondary Schools, which were built using community contributions and Government grants in the form of capitation after the SEDP introduction in 2004. 

From this forty six schools, 2 schools were selected using strategic sampling where by top two better performing schools in the National Form IV examination in 2012 and 2013 and worst two performing schools in the same examinations were selected to be included in the strategic sample.

The main, objective of the research is to improve the proportion of Tanzania youths completing secondary education with acceptable learning outcomes. The study concentrated in the following area: assessment of inputs, Equity, improvement of teaching and learning process, assessment of the quality outputs and outcomes, which was done as planed but the outcomes still has got many challenges to be taken care of.

5.4 	Implication of the findings
It was started in the significance of the study that the findings can assist in the improvement of the academic performance of schools, The findings are also a source of reference for researchers who want to do further researches on the topic especially because the determinants of success are quite relevant to the academic performance of the school.

5.5	Recommendations
On the basis of the findings, the following are proposed:
First, the Ministry of Education and Training all stakeholders should recheck the system of education in order to raise academic performance of the students by allocating enough resources in the Education Sector.

Second, improve the teaching and learning materials to schools, which are in remote areas including buildings.

Third, with the respect to schools located in remote areas, the government should plan for a hardship allowance; this should serve as an incentive to the teachers posted to such areas. Also the Government turn the day schools to boarding schools or build hostels to the schools, which are in remote areas so as to reduce the time lost on the way from home to school and vise versa.
Suggestion for further research:-
As a current study centered on the characteristics of successful and unsuccessful schools and managed secondary schools, future research could focus on:
	Teaching and learning environment
	Availability of teaching and learning materials
	Teaching and learning condition                                            
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The Table  Extracted From Municipality Records, List of Community Built and Managed Secondary Schools in Kinondoni Municipality from 2004-2014 and their performance level
S/NO	Name of School	No of Student	Passed	           Failed	      PP	   APP	        Teachers Qualification

























From this table the school which got an average passed percentage of 50% and above is judged as successful. These are 14 schools. There are 31 schools which got an average passed percentage of below 49% which are judged as unsuccessful schools.

Table 4.4 Continued
S/NO	Name of School	No ofStudent	Passed	Failed	        PP	APP	  Teachers Qualifications

























Source: Extracted from Kinondoni Municipality Records (2014)

KEY:                MT-Masters         DG-Degree           DP-Diploma            LC-License     
PP-Passed percentage        APP-Average Passed Percentage











I am Imangradis Chattanda, a student in the Open University of Tanzania.
The researcher intends to describe Characteristics of Successful and Unsuccessful Public Community Built and Managed Secondary Schools in Tanzania: the Case of Kinondoni Municipality.
Therefore I declare that, this research is for academic purpose only. You are kindly invited to complete this questionnaire as directed for a purpose of facilitating the study. Information from this document will be confidential and in no way will it be communicated to any person regarding who provided what information.
I thank you for your cooperation and filling this questionnaire. 
PLEASE NOTE: Your name should not appear anywhere in this document. 
Part one: General Information Personal Records.


























YEARS OF SERVICE (tick  ( √  ) the experience you have in teaching)









Part Two: Assess the quality of inputs such as textbooks, laboratory equipments in ward secondary school
1.	Are there enough textbooks in your school?(tick  (  √  ) where appropriate)
a.	Yes………………………..............
b.	No…………………………………
 If yes or No give reasons………………………….....................................................
................................................................................................................................
2.	What is the books/students ratio in your school? (put a tick ( √ )  where appropriate)
Mathematics





i.	1:     1.......................................................................
ii.	1: <   4....................................................................
iii.	 1: > 5....................................................................

Arts subjects





i.	1:     1.....................................................................
ii.	1: < 4......................................................................
iii.	1: >   5...................................................................

3.	Does your school have a laboratory?(put a tick (√ ) where appropriate)
a. Yes…………………..............................................
b. No………………..................................................










6 	Does your school have a Library?
a.	Yes………………..
b.	No…………………








Part Three: Assess the extent to which the number of teachers in the ward secondary schools affect the teaching- learning process
6.	How many teachers do you have in the school?...........
7.	What is teacher- students’ ratio in your school?.............
8.	How many students are in one classroom per period?.....................
9.	What teaching methods do you mostly use when teaching?.............
10.	How many times per week do you give exercises to students in      classrooms?.........
11.	In general do students attend school daily?......














Part Four: Assess the quality of outputs such as performance, high achievement in basic skills; 





Can you kindly give the reasons for your response above…………………………

16.	If the answer is poor what do you think are the causes of the above assessment if any? And is it so?……………..............................……………
17.	Are there any efforts made by your school authority to solve the listed problems? (Tick where appropriate) and give reasons.
a.	Yes…………What efforts……………………………………
b.	No…………Why………………………………………………………
18.	 Are you satisfied with the steps in solving the existing problems within your school? 
a.	Very satisfied ………………………………………………
b.	Satisfied …………………………………….........................
c.	If you do not know................Why....................................................
d.	Not satisfied……………………………………….. …………
e.	Not satisfied at all……………………………………………………









I am Imangradis Chattanda, a student of the Open University of Tanzania.
 The researcher intends to describe Characteristics of successful and unsuccessful Public Community Built and Managed Secondary Schools in Tanzania: the Case of Kinondoni Municipality.
Therefore I declare that, this research is for academic purpose only. You are kindly invited to complete this questionnaire as directed for a purpose of facilitating the study. Information from this document will be confidential and in no way will it be communicated to any person. I thank you in advance. 
PLEASE NOTE: Your name should not appear anywhere in this document. 
Part one: General Information (Personal Records).

















Part Two: Assess the quality of inputs such as textbooks, laboratory equipment’s in ward secondary school (question 1 up to question 7 objective number one)
1.	Are there enough textbooks in your school?(tick (  √  )  the most appropriate)
Yes………………………………………......................
No……………………………………….......................
 If yes or No give reasons…………………………......................................................
.......................................................................................................................................

2.	What is the book/students ratio in your school?
a.	1:    1
b.	1: < 4
c.	1: > 5
3.	Does your school have laboratory?(tick(  √  )   the most appropriate)
a. Yes…………………..................................................
b. No……………….......................................................
4.	Do you conduct experiments in laboratories in school? (tick (  √  )  the most appropriate)
a.	Yes………………...............................................
b.	No………………...............................................
5.	Does your school have a Library?(tick (  √  )  the most appropriate)
a.	Yes………………...............................................
b.	No…………………............................................
6.	Does your library have enough books?
a.	Yes.....................................................................
b.	No......................................................................




Part Three: Assess the extent to which the number of teachers in ward secondary schools affect the teaching- learning process (question 8 up to equation 14 objective number two)
8.	How many teachers do you have including the head of the school? Male.................female..........................................total..........................
9.	What is the number of students in your school? Male...................female.................
10.	What is the teacher- students ratio?.............
11.	How many students are in one classroom per period?.....................
12.	What teaching methods are mostly used by teachers in teaching? (tick (  √  )  the most appropriate)
i.	Lecturing.......................................................................
ii.	Student centred..............................................................
iii.	Writing notes on the board...........................................
13.	How many times do teachers give exercises to students in classrooms per month?.........
14.	What is the average students’ class attendance?...........................

Part Four: Assess the quality of outputs such as performance, high achievement in basic skills; (question 15 up to equation 23 objective number three)





Can you kindly give reasons for your response above…………...............................
16.	If the answer is poor or any assessment what do you think are the causes of the above assessment if any?…………………………………………………
17.	Have there been any efforts made by relevant school authority to improve your school performance?
a.	If Yes, how and why……………………………...........................
b.	If No, how and why………………………………………………




d. 	Not satisfied……………………………………….. ….........
e. 	Not satisfied at all…………………………………………....
19.	What in your should be done to correct the situation?.........................................
20.	Are the allocated hours for teaching used well?
i.	Yes..............
ii.	No..........................
Give reasons for your response........................................................
21.	Does the school have adequate resources? What are the short comings?.................................................................
22.	Does the school hold meetings to discuss the quality of performance of your school?
i.	      Yes....................................................................................
ii.	     No.....................................................................................
Give reasons for your answer............................................................................
23	 What is done in your school which is not done elsewhere which you are proud of?.............................................................................................................






INTERVIEW GUIDE FOR HEADS OF WARD SECONDARY SCHOOLS
Part one: Assess the quality of inputs such as textbooks, laboratory equipment secondary school of your ward
1.	Are there enough textbooks in your school?
What is the book/students ratio in your school by subjects? (Tick (√) where appropriate) 
Mathematics


















i.	1:    1....................................................................
ii.	1: < 4...................................................................
iii.	1: > 5...................................................................
2.	Does your school have science laboratories?
3.	Do you conduct experiment /practical in laboratories in your school? 
4.	Does your school have a Library? What is its sitting capacity?

Part Two: Assess the extent to which the number of teachers in the ward secondary schools affect the teaching- learning process
5.	How many teachers do you have in school?..............................
6.	Do teachers leave teaching job for other occupations?........................
What is teacher- student’s ratio in your school by subject?
 Mathematics











i. 1:     1...................................................................................
ii. 1: < 4..................................................................................
iii. 1: > 5.................................................................................
Others
i.	1:     1..............................................................................
ii.	1:  < 4...........................................................................
iii.	1:  > 5...........................................................................

7.	Do teachers mark exercises? (i) Yes            (ii) No
8.	How many students are in one classroom per period? Do students do homework?                                        (i) Yes          (ii)
9.	Do teachers have adequate sitting facilities? (i) Yes              (ii) No
10.	What teaching methods are mostly used by teachers in teaching? Explain how they teach...........................................................................................................
.......................................................................................................................




Part Three: Assess the quality of outputs such as performance, achievement in basic skills; 
12.	How can you rank order your school in terms of National four Form Performance during the last three years? Can you kindly give the reasons for your response above.........................................................................................







14.	If the answer is poor or very poor what do you think are the causes of the above problems ..................................................................................................
15.	Are there any efforts made by school authorities to improve the school achievement?
..................................................................................................................................................................................................................................................................................................................................................................................................................






INTERVIEW GUIDE FOR DISTRICT EDUCATION OFFICERS
Part one: Assess the quality of inputs such as textbooks, laboratory equipments in ward secondary school
1.	Are there enough textbooks in your schools?
2.	What is the students- books ratio in your schools by subjects?
3.	Do your selected schools have laboratories?
4.	Are science practicals conducted in laboratories in schools? 
5.	Do your schools have Libraries?
6.	How many students can the library accommodate comfortably?
7.	Are students allowed to borrow books?
8.	What are the library borrowing systems like?
9.	Do student study in the libraries during the day?

Part Two: Assess the extent to which the number of teachers in ward secondary schools affect the teaching- learning process
10.	How many teachers do you have in schools? Are there any shortages? In what subjects?
11.	What is teacher- students’ ratio in each of your schools? In Arts vs. Science subjects?
12.	How many students are in one classroom per period?









Once in three months.......................
After every six months.....................
Twice per year...............................
Once per year....................
15.	Do teachers mark exercises?

Part Three: Assess the quality of outputs in examinations; Attitudes, Values and respect 





17.	If the answer is poor what do you think are the causes of the rank you have accorded them?
............................................................................................................................. What strategies are in place to improve the rank you have given them? ..........................................................................................................................................................................................................................................................
Thank You for Your Cooperation

Appendix 6:
INTERVIEW GUIDE FOR ZONAL INSPECTORS
Part one: Assess the quality of inputs such of textbooks, and laboratory equipments in ward secondary school
18.	Are there enough textbooks in your schools?
19.	What is the students- books ratio in your schools by subjects?
20.	Do your selected schools have laboratories?
21.	Are practical conducted in laboratories in schools? 
22.	Do your schools have Libraries?
23.	How many students can the library accommodate comfortably?
24.	Are students allowanced to borrow books?
25.	What are the library borrowing systems like?
26.	Do student study in the libraries during the day?

Part Two: Assess the extent to which the number of teachers in ward secondary schools affect the teaching- learning process
27.	How many teachers do you have in schools? Are there any shortages? In what subjects?
28.	What is teacher- students’ ratio in each of your schools? In Arts versus Science subjects?
29.	How many students are in one classroom per period?








Once in three months.......................
After every six months.....................
Twice per year...............................
Once per year....................
32.	Do teachers mark exercises?

Part Three: Assess the quality of outputs and examinations; 





34.	If the answer is poor what do you think are the causes of the rank you have accorded them?
..........................................................................................................................................................................................................................................................
35.	What strategies are in place to improve the rank you have given them? .............................................................................................................................





Focus Group Discussion Guide
1.	What is the quality of textbooks for each subject, teachers, library facilities; laboratory equipment in ward community built and managed secondary schools?
2.	What are the teaching- learning effects of large teacher- students’ ratio in ward secondary schools?
3.	 What are the major problems facing delivery of education services in ward secondary schools?
4.	What accounts for the differences between successful and unsuccessful schools?
5.	 What are the strategies to improve the achievement of schools?

























-Students morale to learn
- Students commitment






















-Neat and clean community school
-High performance
-Clean environment
-Timeliness
-Social skills







INPUTS
-Qualified teachers
-Students
-Text books
Leadership

-School committee
-Fund
-Teaching /learning materials
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